

















































































































































































































































































































Extreme challenge interview 16
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Tell them they should allow a maximum of |5 minutes per person, before the pairs switch roles, and
the interviewers become the interviewees. Ask them to write down the most important information
about each other on a piece of flipchart paper, which they will present afterwards.

When all the participants have interviewed each other, ask them to present their results. Each A ‘_f
participant will talk about the person that he or she has interviewed. Allow 30-40 minutes for the
presentations part.

Stick the posters with the information on them on the wall. Set aside 10-15 minutes after the
presentations for debriefing, comments and summary.

@ - Do all the journeys have something in common?

. - What are the most common worries and expected difficulties?
Debriefing - What are the most useful preparation tips?
+ Which of the ones presented by your colleagues caught your attention? Why?

Q - This activity is especially useful for raising awareness and prompting self-reflection about the
obstacles faced by young people with fewer opportunities when taking on a new project or activity.
Adaption The interviews help the young people confront and understand each other’s challenges, and also
those of young people with fewer opportunities.
- Backstage preparation can give an extra dimension to the activity. The facilitator can take the
participants to a natural environment or show them a survival documentary to provide the
necessary ambience.

i} - Time management is very important for the presentations. Remind participants to be as concise as
possible. If you have a large group, set a time limit of |-2 minutes per person.

Tips - Trainers should emphasise the fact that the interviewees are expected to talk about the real tasks

and activities they are going to carry out during the EVS, youth exchange, etc. b
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@ Extreme Challenge Interview questionnaire

Handouts

de to take up this endeavour!?

—>  Why did you deci

—>  What are you planning to achieve and learn during the quest?

—>  What exactly is the quest about? What are you going to do?

What is your daily life going to be like?

—>  How are the preparations going?

Have you already got all the information about the place you are going to?

—>  What do you expect to be the most difficult part of the journey?




Extreme challenge interview 16

Created by Jan Gasiorowski. Survivor (TV series) on Wikipedia: http://en.wikipedia.org/wiki/Survivor (TV_series) &
Alone in the Wild (National Geographic): http://channel.nationalgeographic.com/videos/alone-in-the-wild/
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Awareness of learning :\ Directing & planning - Reflection on Iearnib
‘ "

‘ 7 Mandala of learners

Planning, reflecting on and recording learning in a creative way

Z@ - To define and clarify personal/individual learning interests and - Max 30 people
transfer them into learning achievements
Aims - To get ready for learning Group

- To recognise, identify and document learning
- To collect learning achievements

Jg - Music for background and individual work @ + 60 mins intro +
& - Colours, coloured pencils, oil pastels etc. I'5 mins/day
Needs - Round blank sheets of paper (ca. A4) Time - 80 mins conclusion

- Round blank mandalas cut out (ca. A4)

+ A large round piece of paper (2-4 flipchart sheets stuck together)

for the group mandala

- Stanley knife, scissors

- Glue, tape

- Coloured paper cut into three different sizes

@ Preparation
- For participants who are not keen on drawing or painting, collect different mandalas of different
Step by step shapes and sizes and copy them several times
- Stick the flipchart sheets together to create the big group mandala

At the beginning of the training event
I). Create a nice, special, calm and inspiring atmosphere with special music — it could be oriental,
Indian, Tibetan etc.
- suggestion for evening sessions: dim the lights and put out some candles - make it speciall
- suggestion for decoration: create a mandala in the middle of the room, using colours, items,
objects, natural materials, balls etc.
- suggestion for starting off: tell a short story about the meaning of the mandala in general and
where it comes from and how it works generally or in different countries
This explains the idea of a mandala to participants and warms them up for creating a mandala
linked to their learning.
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2). Explain that this is an individual task. Invite learners to sit down where they feel comfortable to
carry out the exercise.

3). Guideline instructions:

+ Ask the participants to identify what they are interested in learning during the training activity,
their learning expectations: what do you want to gain? What do you want to take home?

+Why am | interested in the topic of this training activity?

- What do | want to learn at this event?

- What do | expect out of this event! What do | want to happen to make this event a success!?
What do | need to make me feel comfortable during the event?

- Make the participants aware that they are ‘the learners’ at the centre of their mandala
surrounded by different learning interests.

4). Invite the learners to draw their own ‘learning mandala’ (or you can provide blank mandalas for
those who do not want to draw). Each learning interest is linked to one ‘element’ of a mandala.
The size of each element should be proportionate to the importance of that particular learning
interest: the more important the learning interest, the bigger the element should be.The learners
should briefly name and describe their learning interests. They should only draw the outlines of the
mandala and its elements - without colouring in the spaces. Keywords associated with their
learning interests can then be written into those spaces. Give a quick example of how a ‘mandala
of learners’ could look on the flipchart.

5). After the individual preparation (around 30 mins), invite participants to share their learning interests in
smaller groups of three (20 mins). Write the following guiding questions on a flipchart or print them out
for each group:

- What are the most important learning interests for each of you in this training event?
- Which learning interests are related to the topic of the course?

- Which learning interests are related to your youth work?

- Are there other fields of learning interest in your group (e.g. on a personal level)?

- Did you find common learning interests within your small group?

6). After the small group exercise, invite participants to have a quick look at the whole group’s
learning mandalas e.g. put the mandalas in a circle on the floor and invite everyone to go around ‘
them. Participants can keep their learning mandalas, but invite them to add more interests during
the training if they want to.You can set aside time for this at various points in the programme.
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During the training event

I). Self-reflection exercise (15 min): Ask the learners which learning interests transformed into
learning achievements during the day and to colour these elements accordingly to make the
learning visible. A coloured element means that the learning interest is transformed into a learning
achievement. This makes the learning visible!

2). The self-reflection can also help to identify new learning interests. These can be added to the
mandala in the empty elements still available.

At the end of the training event

I). Self-reflection exercise (15-20 mins). Ask the learners one last time which learning interests have
turned into learning achievements. These elements can then be coloured in. If some learning
achievements have not been fully reached, they can just colour in half of the element.

2). If the learners come across learning achievements which were not mentioned in the learning

interests, they can add them to their mandala and colour them in.

3). Invite them to write their learning achievements on the paper cut into different sizes. There are
three sizes according to the importance they attribute to the achievement (20 mins).

.When all learners have finished, invite them to sit down in plenary and give each person an
opportunity to put the shapes (learning achievements) onto the big learning mandala on the floor.
While doing so, they briefly explain their learning achievements. In this way, the learners create a
giant collective mandala of learning achievements from the training event (20 mins).

EN
=

?

Debriefing

- How was it for you (feelings, first impressions, thoughts, surprises...)?

- Are you happy with the result, with your own mandala?

- Which obstacles did you come across (finding learning interests...)?

- How did you overcome these obstacles?

- Are there differences in understanding of what a ‘learning interest’ is?

- What challenges and questions do you still see?

- Was this exercise useful to gain a deeper understanding of your own learning?
- Do you have anything you want to add?

()

Adaption

You can link this exercise to the eight key competences.

When preparing for the giant learning mandala (step three above), ask participants to link their
learning achievements to the eight key competences. The facilitator prepares different coloured
pieces of paper,




Mandala of learners

f—

()

Adaption

each colour representing one key competence. If participants have achieved their learning within
one of the key competences, they take a different sized piece of paper in the colour of that
competence. The size of the coloured paper indicates how important that learning achievement
was for them.

Again, one by one, participants, put their learning achievements onto the giant group mandala and
explain why they chose that particular size (why was that learning important for them?) and colour
(what key competence have they related their learning to?).

)

Handouts

Additional preparation
- Eight different coloured pieces of paper with the eight key competences written on them
- Paper in three different sizes in each of the eight key competence colours

7
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Method developed by Julia Kastler, Paola Bortini and Torben Grochol. Mandala drawings by Julia Kastler www.free-mandala.com
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‘ 8 Appreciative Inquiry into passion for learning
Using the principles of Appreciative Inquiry combined with self-reflection, storytelling,

visualisation and creative expression

%)

Aims

59

Needs

- To get into contact with your own passion for learning - Any
- To increase awareness of your own learning and strengths as a learner
- To encourage a positive approach towards learning during the activity Group

- Handout “Appreciative Inquiry into passion for learning” @ + 90 mins

- Material for drawing or creative expression (e.g. pastels, crayons,
water-based colours, flipchart paper, clay, play dough, etc.) Time
- Nice background music

N

)

S
Step by step

Divide the participants into pairs and give them the handout for this exercise in three steps:

Step |: Remember your story
First, individually, the participants take a few minutes to remember a moment in their lives when they
were really passionate about learning something and write it down.

Step 2:Tell your story

Second, they tell the story to their partner in as much detail as possible. Together, they are invited to
look deeper into what was experienced in the story, using the questions given in the handout.

After this step, they exchange roles: the storyteller becomes the listener and vice versa.

Step 3: Imagine the future

The participants imagine themselves in the future, being passionate about learning during a similar
activity (e.g. training course, EVS). The partner helps the visualisation process using the guiding
questions from the handout. After some time, they exchange roles again.

Afterwards, both are invited to draw a future image of themselves using the creative material and
tools provided (with some nice inspirational music in the background).

When the drawings are finished, they share their images on the ‘Wall of Passionate Learning’. The
gallery remains throughout the activity and serves as a source of inspiration during the learning process.

ng _
/
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@ The exercise usually ends with an exhibition, but if there is still time, you may use some of
the following debriefing questions:

Debriefing - How did it feel to talk about your passion? S
- Was it easy to remember the stories?
- How did listening to each other’s stories affect you as a listener?
+What have you learnt about ‘passion for learning’?
- How was it to imagine ‘passionate learning’ in the future?
- What steps are you willing to take towards that vision?

Q - The main part of the method is based on storytelling about personal experiences. Some people
might tend to focus only on (negative) experiences of learning from the formal education system.
Adaption You might have to point out to them that learning does not only happen in schools, but that it is
part of everyday life.
- This exercise could also be used in the context of mentor talks with individual volunteers, as well
during mentoring sessions for group EVS projects when setting the stage for dealing with learning in
EVS.
+ Perhaps, with some adapted instructions and questions in the handout, the same method could be
used within the youth exchange and youth initiative context as well.

i? Before using this method, read a bit more about Appreciative Inquiry in order to gain a better
understanding of the logic and philosophy behind it.You may also come up with your own personal
Tips example of when you were a passionate learner and tell this story to the group to clarify the
instructions.
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Handouts

Appreciative Inquiry into passion for learning

Step I: Remember your story

Individually, take a few minutes to remember a moment in your life when you were really
passionate about learning something, when you were fully engaged and motivated to
learn more about it and perhaps even lost the sense of time passing What happened?
Please write it down...

Step 2: Tell your story

Tell this story ’Fo your partner in as much detail as possible and together, look deeper
into the experience behind the story, using the following questions:

). How did you feel during that event? What were the key emotions?

2). What was the colour of your passion?

3). What were the consequences of the passion for the learning process?

4). How did it affect learning outcomes and results?

5). How did it affect people around you?

6). If you look at the roots of that passion, what was there in that situation (e.g.
environment, topic, approach, other people etc.) that inspired you!?

7). What was there in yourself that helped you spark that passion for learning?

8). What does all this tell you about your strengths as a learner?

Now, swap roles. The storyteller becomes listener and the other way around.

Step 3: Imagine the future
Guide your partner in visualising the future, following the guiding instructions and questions:

!magihe your leaming process during this activity (e.g. training course, EVS) as being even more
inspiring. How does it look? What is the source of inspiration for you? What is it that awakens
passion in you? How do you see yourself in that image? What do you do? If you say something

W d >/ S Y W \ S y u N p
a O YOU sa a alue (i() O (je onstrate! O kee t (S a (0] ou d
) . \% a ag Way >/ u w

When the image is clear in your head, switch roles.

Finally, you are both invited to draw these images using the creative materials and tools provided.
While doing this, do not think too much and do not judge your artistic skills. Just follow your

feelings. Enjoy!
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‘ 9 Where do you stand on learning?
A lively discussion about assumptions and personal theories on learning

Z@ -To stimulate a discussion in the group on the topic of learning &(\R\ - Min 6 people
- To challenge assumptions about how learning happens

Aims - To raise awareness of our own learning preferences Group

ﬂ - Signs saying ‘| agree’ and ‘| disagree’ on opposite sides of the room @ + 60-90 mins
& - Room big enough so the group can move around

Needs - Statements written on separate flipchart sheets Time

- Line on the floor (e.g. using masking tape, a rope, chalk) midway
between the ‘| agree’ and 'l disagree’ signs

@ The method is an adapted version of the classic ‘statement exercise’. The facilitator reads out a
statement and asks participants to position themselves in the space between the ‘| agree’ and |
Step by step disagree’ signs on opposite sides of the room.The closer they are to the signs, the more they agree
or disagree. The closer they are to the middle line, the less they agree or disagree. Everybody

should take a stand, either on the ‘agree’ or 'disagree’ side.

After everyone has positioned themselves, the facilitator invites people to explain their positions
and to try and convince participants on the other side of the dividing line. Encourage active
listening and do not allow wild debate. After all the arguments have been heard, ask if anyone is
willing to change their position. If so, allow for a few additional comments from the people who
have moved. Repeat for several statements.

Then, invite the group to sit in a circle for the debriefing.

Possible statements:

- Young people are always motivated to learn if the environment is supportive enough.

- If there is no visible change in behaviour, you cannot say that learning really took place.

- It is more effective to learn from failure than to learn from success.

- Most of the time, learning is an unconscious process.

- There is no learning without reflection.

- To become a truly self-directed learner, it is more important to be able to plan your learning than
to be open to the unexpected.

- Learning to learn is more important than learning about the topic.
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@ - How did you feel during the exercise?

! - Which argument from the exercise has been surprising for you?
Debriefing - What assumptions do you have about learning?

+Where do these assumptions come from? o

- Was this exercise a learning process as well? o

- What did you learn in this exercise?

Q - This activity poses a special challenge for young people who do not share the same linguistic skills, in
terms of fully understanding the statements and their nuances. In this situation, make the statements
Adaption more concrete e.g.”l learn more by watching one hour of TV than | do by sitting in class for an hour”
- Where the young people do not speak the same language, you can translate the statements and
print them out on flash-cards.
- For small groups, you may play this exercise as a board game.
- If the exercise is used in individual mentor talks with a volunteer, you can use the statements as a
kind of self-reflection questionnaire, as the basis for a conversation with the volunteer.
- This exercise could be nicely combined with educational videos from TED Talks that challenge some
of the prejudices about learning and the role of educators in that process. Some nice ones are:
Sugata Mitra — Child driven Education:
http://www.ted.com/talks/lang/eng/sugata mitra the child driven education.html
Ken Robinson — Changing Education Paradigms:
http://www.ted.com/talks/lang/eng/ken_robinson_changing education_paradigms.html

i? Even though you tell participants that debate is not allowed, very often people get into heated
discussions. If this happens, remind them of the rules, ask them to think about why they reacted like
Tips that — and keep it for the debriefing.

As the facilitator, try to involve silent participants as well as people who have positioned themselves in \
different parts of the space.This is a good way to get the whole variety of opinions expressed.
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@ Self-perception of your self-directed learning

A questionnaire to create awareness of your learning process

Z@ - Creating self-awareness in the competence of directing your - Any
own learning

Aims Group
ﬂ - Questionnaire for every participant @ - 60 mins
9O,
Needs Time
% Explain to the participants that the competence of directing your own learning has been analysed
> and described in many different ways. They will get a piece of paper describing the main

Step by step characteristics of a self-directed learner. They are asked to take twenty minutes to look at them
and to reflect individually on how they see themselves in relation to those characteristics.

After this self-reflection time, ask them to get into pairs to talk about what they have discovered
(20 minutes). Round off with the final debriefing in the whole group (20 - 30 minutes).

@ For the pairs:
- How was it to reflect on this?

Debriefing - Did it give you a new perspective on your learning? How?
- Do you see for yourself what you want to work on now?

For the whole group:

- What surprised you, what do you consider remarkable?

- Do you agree with those characteristics?

- What do you see as the biggest challenge towards becoming a self-directed learner?

Created by Paul Kloosterman
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L2L - Competences to be a self-directed learner

@ An invitation to reflect!

Handouts Here is a list of competences needed to direct your own learning. Read. them and reflect for
yourself. Do you feel you have these competences, or part of them, which ones do you think
you still have to develop?

Take your time and use the spaces in between to make your notes.

—> Understanding of myself as an independent and self-directed learner.

—> Knowing myself as a learner (how do i learn best).

—> An ability to relate to peers in seeking and providing help regarding to learning activities.

—> The ability to diagnose my own learning needs.

—> The ability to translate learning needs into learning goals, plans, and activities.

—> The ability to relate to teachers/trainers as helpers or facilitators and take initiative in making
use of their expertise.

—> The ability to identify human and material resources appropriate to different learning needs and goals.

—> The ability to collect and validate evidence regarding the accomplishment of my learning objectives.
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Further reading

Youthpass

* Youthpass website. www.youthpass.eu

* Youthpass guide. www.youthpass.eu/en/youthpass/guide

* Youthpass for all. Recognising skills of young people with fewer

opportunities. www.salto-youth.net/youthpassforall/

* Youthpass in EVS training cycle. www.youthpass.eu/en/youthpass/

downloads/
° Youthpass and learning to learn. Ideas for practitioners.

www.youthpass.eu/en/youthpass/downloads/

* Youthpass for absolute beginners.

www.youthpass.eu/en/youthpass/downloads/

Inclusion in youth work

* SALTO Inclusion for ALL youth work manuals.
www.salto-youth.net/InclusionForALL/

* Coaching Guide (2008). Coaching youth initiatives. Guide for

supporting youth participation.

www.salto-youth.net/ParticipationPublications/

More tools

* SALTO Toolbox for youth work and training.

www.salto-youth.net/toolbox/

* Youth Partnership T-Kit' series. http://pjp-eu.coe.int/en/web/youth-

partnership/t-kits

More on learning

* Coyote magazine #1|. Non-formal learning and education.

http://pjp-eu.coe.int/en/web/youth-partnership/coyote

* Infed: The encyclopaedia of informal education. www.infed.org




More on recognition of non-formal learning

* Bridges forRecognition.www.salto-youth.net/BridgesForRecognition/

* European Communities. Key Competences for Lifelong Learning — A

European Framework. http://ec.europa.eu/education/policy/school/

competences_en.htm

¢ Partnership between the European Commission and the Council of
Europe in the field of Youth. Pathways 2.0 towards recognition of
non-formal learning/education and of youth work in Europe.

http://pjp-eu.coe.int/en/web/youth-partnership

References used in the booR

¢ Appreciative Inquiry. http://appreciativeinquiry.case.edu

Boyatzis, McKey, Johnston (2008). On becoming a resonant leader
Harvard Business Press, p. 153-158
* Cooperider, W. (2005). Appreciative Inquiry - A positive revolution in

change. Berrett-Koehler Publishers, Inc.

The encyclopaedia of informal education. www.infed.org

Experiential learning. http://learningfromexperience.com

* Honey, P, Mumford, A, (2006).The learning styles questionnaire 80-items

version. Peter Honey Publications Ltd.

Honey, P (2007). Continuing personal development. Peter Honey
Publications Ltd.

* Council of Europe. European portfolio for youth workers and youth

leaders. http://www.coe.int/en/web/youth-portfolio/

* Council of Europe. Mini-Compendium on non-formal education:
http://www.coe.int/t/dg4/youth/Source/Resources/Portfolio/
Compendium_NFE_en.pdf

* Unlocking Doors to Recognition. Handbook for setting up strategies

for the better recognition of youth work and non-formal education

in different contexts. www.youthpass.eu/en/youthpass/downloads/

* Honey, P (2009). How to become a more effective learner. Peter Honey
Publications Ltd.

* Kolb, D. A. (1984). Experiential Learning, Englewood Cliffs, NJ.: Prentice
Hall.

* Kolb,D (2005). Learning Style Inventory (LSI) (Version 3).The HayGroup

* Robinson, K. (2009). The Element: How finding your passions changes
everything. New York: Penguin Group.

* Scaffolding Theory. http://en.wikipedia.org/wiki/Scaffolding Theor

* Smith, M. K (2001). David A. Kolb on experiential learning. The

encyclopaedia of informal education. Retrieved [25.03.2011] from

http://www.infed.org/b-explrn.htm
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Darko Markovic is from
Belgrade, Serbia: Trainer,

coach, psychologist and

of Grupa "Hajde da..”

www.hajdeda.org.rs and

owner of ‘Inn.Side — people and training’. His
mission is to assist people to reconnect with
their passions, articulate their visions and
develop essential competencies needed for
a more effective and fulfilling organisational
and personal life. His main areas of interest
are learning and development, intercultural
competence, emotional intelligence, European
Voluntary Service and better recognition of
non-formal education, both at national and

European level.

http://trainers.salto-youth.net/DarkoMarkovic/

E-mail: darko@innside.co.rs
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Juan Ratto-Nielsen s
currently  working  as
a freelance  trainer

with  the Youth in
| Action Programme and
coordinating training
activities  with  INTER-
ACCION  (Murcia, Spain), for EVS, youth
mobility, and youth initiatives for the inclusion
of young people with fewer opportunities.
He has been involved in a variety of national
and international youth activities as a mentor,
trainer and project coordinator, focusing on
EVS, recognition of non-formal learning, and
youth employability. As a trainer specialising in
methods and tools to facilitate the learning
process, he has worked on the ‘tools’ part

of this publication and written the ‘inclusion-

proof’ section.

http://trainers.salto-youth.net/JuanRattoNielsen/

E-mail: rattonielsen@gmail.com

Paul Kloosterman is a
Dutch freelance trainer
and writer based in
Melito di

in ltaly. He works for a

Porto Salvo

wide range of projects

throughout Europe.
Major areas of work include learning to learn
and training of trainers, amongst others. He
was involved in the development of Youthpass
as a member of the Youthpass Advisory
Group, as one of the trainers of the Youthpass
trainers’ group and as a co-author of the

Youthpass Guide.

Email: paul@pameambro.org
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Youthpass unfolded.
Practical tips and hands-on methods to make the most of the Youthpass

process

Youthpass Unfolded' is about two things:
* the Youthpass process in its different phases

¢ different methods and tools for making the Youthpass process happen.

This handbook targets those who are involved in facilitating the learning process of

young people: mentors, youth workers/leaders, coaches, trainers...

Youthpass was created in 2007 as the recognition tool for the Youth in Action
programme. Since its introduction, many youth workers and youth leaders have
been developing different ways of supporting young people in their learning within
the programme.Youthpass has inspired many people to think about and discuss the
topic of learning. What and how do young people learn in youth work activities?
How can youth workers facilitate this process? How can learning gain more
recognition? How can we document the competences gained? How can others see

the results of all this beautiful work?

Youthpass Unfolded’ takes a closer look at all of these questions and attempts to
answer some of them. Special attention is given to overcoming obstacles that some
young people might face when it comes to learning. This way, the Youthpass process

becomes accessible to all.
Youthpass Unfolded’ is a joint publication of the SALTO Training and Cooperation
and the SALTO Inclusion Resource Centres, published in cooperation with JUGEND

fUr Europa, the German National Agency for Erasmus+ Youth in Action.

You can download it for free from www.salto-youth.net/YouthpassUnfolded/ or

www.youthpass.eu/en/youthpass/downloads/.

This publication is funded by: $ Bundesministerium

fiir Familie, Senioren, Frauen
und Jugend

Erasmus+





